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       At the annual NYSRSAS Annual 
Luncheon on June 18th, Thomas Ni-
tido, Deputy Controller for the New 
York State and Local Retirement Sys-
tem, not only provided insight into 
the workings of the New York State 
and Local Retirement System and 
Teachers’ Retirement System, but 
also discussed how much retirees 

contribute to the New York State economy. 
According to a report from the Office of the Con-

troller, “during 2012, retirees of the New York State 
and Local Retirement System were responsible for 
$11.1 billion in economic activity in New York State.” 
This figure is even greater when you factor in the retir-
ees from the Teachers’ Retirement System. Another 
interesting fact is that more than 78 percent of these 
retirees choose to live in New York State and spend 
their pension dollars here. Furthermore, the report 
notes that “in 2012-13, retirees paid $1.4 billion in real 
property taxes – that’s 4.6 percent of the total collect-
ed in New York … Additionally, retirees paid an esti-
mated $488 million in state and local sales tax in 
2012.”  
The controller’s office concludes that “the pensions 
earned by public service retirees are a sound invest-
ment in New York’s future. These funds don’t just ben-
efit those who receive them, but pay dividends to lo-
cal businesses, build strong communities, and create 
jobs [some 61,000 in 2012].” It is apparent that retir-
ees are not only essential and contributing members 
of their communities, but without them, the New York 
State economy would not be as strong as it is. So, next 
time you find yourself in a conversation that criticizes 
public employee pensions, you may want to cite some 
of these facts to demonstrate how essential retirees 
are to the New York State economy, and how fortu-
nate residents of New York State are to have retirees 
who  are  not  only s elf-sufficient and able  to  support  

 

On Pensions, the Economy, and the Common Core  
Gene Goldwasser 

Gene Goldwasser served as principal of several NYS elementary 
schools.  Since retiring, he has  been an adjunct professor at 
Hofstra, a coach with the Institute for Student Achievement 
and president of NYSRSAS. 

themselves without public assistance, but also posi-
tively impact the lives of those around them from an 
economic standpoint. 

You may have read recently that the Common 
Core Standards are under attack and that several 
states, Louisiana being the most recent, have with-
drawn their support of the Common Core. As I under-
stand it, these states object to the Common Core be-
cause they identify it as a federally sponsored attempt 
to create a national curriculum. In fact, the common 
core was initiated by the National Governors Associa-
tion in conjunction with an association of chief school 
administrators. Once it was developed, states signed 
on individually, 45 in all, without influence from the 
federal government. When the Department of Educa-
tion decided it was a “good thing” and supported the 
common core standards, it became an anathema to 
several governors who reneged on their commitment. 
While it is true that the roll-out of the standards has 
been bumpy and the rush to create tests to measure 
student achievement tied to teacher evaluation has 
been misguided, there are good educational reasons 
to support the common core standards as a way of 
improving instruction, “raising the bar” in terms of 
student achievement, making curriculum more rigor-
ous, aligning school standards no matter where you 
live, and making schools accountable. They were not 
designed to create a uniform curriculum that would be 
indistinguishable from one state to another. Local in-
put is valued, but providing an in-depth educational 
experience for all children is the goal. To learn more 
about the common core standards in New York, I sug-
gest you check out the website, www.engageny.org to 
find out what the standards are all about. 
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Joseph Quinn, 1st Vice President 
Elliott Kigner, 2nd Vice President 
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Pat Galaskas, Recording Secretary 

 

COMMITTEE CHAIRS 
 

Martin Mandelker, Education 
Stewart Mortman, Legislation 

John Wallace, Membership 
Corine Lipset-Huberman, Newsletter 

David Long & Stan Opas, Publicity 
Ken Forman, Website Liaison 

 

MEMBERS AT LARGE 
 

Edward Bellomo 
Vincent Deland 
George Pincus 

Lynn Pombonyo 
Francesca Ciolino-Volano 

 

We welcome your comments on articles or current issues.  
To start a discussion, contact us at 

info@nysrsas.org 

MEMBERSHIP BENEFITS 
 

Always identify yourself as a NYSRSAS Member 
whenever using the following benefits. 

 
 Sterling Optical.   
Sure Sight eye care plan at  
800-Eyes-789   (800-393-7789) 
 

MVCP  pre-negotiated new and used autos,  
at 800-345-0990.    

Decide  on the make and model as well as features you 
want and then call MVCP .  They’ll contact a dealer and ne-
gotiate the lowest possible price for you. 
 
auto-price-finder.com  & truecar.com 
Get a free price quote on the make and 
model of the vehicle you want. 
 
Car Rentals.  
 Avis Worldwide at 800-352-7900,  
                          Rate code AWD S 061700. 
               (if trouble with discount code, call 800-831-8000) 
 Alamo at 800-354-2322,.   
                           Discount rate code 706768. 
 
    Southwest Airlines      

          at 800-435-9792  
(20-50% discounts  

for travelers over age 65) 
 
Eastern Dental Plan [EDP]   
This is a discounted dental program.   
Phone 631-272-5230  
Identify yourself as a NYSRSAS member for 
best discount rates.  Select from hundreds of 
dentists on Long Island. 
Also: vision plan, pet discount drugs, hearing 
plan. 
 
United Health Programs of America  
Identify yourself as a NYSRSAS member for dental and chi-
ropractic rates. 
Hugh Marasa, one of our members, is one of their agents.  
Ask for him.  
Phone UHP @ 800-238-3884 
 
Family Assist Net  provides 10-15% discounts  
for nursing home care or assisted living care.   
Phone 518-482-3509. 
 

For additional hints for discounts in other areas,  
visit our website: 

http://nysrsas.org/benefits 
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Check  Our  Web  Page! 
http://nysrsas.org 
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BROADENING CANDIDATE POOL (cont’d) 

BEST INSTRUCTION IS A SIMPLE FORMULA 

                                                                                                                              Elliott Kigner 

(continued on page 7) 

If you had not already guessed, the “state” is a 
nation—Finland.  A unique feature of Finland is that pu-
pils usually score above the 90th percentile in the Organi-
zation for Economic Development (OECD)—funded Pro-
gramme for International Student Assessment (PISA) 
tests which are literacy measurements in reading, sci-
ence, and math achievement administered to 15 year 
olds in approximately 65 countries.  In contrast, the Unit-
ed States’ test averages usually hover around the 50th 
percentile. 

The Asian entities, Shanghai, Hong Kong, Singa-
pore, Taiwan, Korea, and Japan are regularly the top 
scorers, with Finland occasionally interjecting itself with-
in the group or else being immediately behind it. To ex-
plain the Finnish accomplishment is to explain an anoma-
ly. 

In the referenced Asian school systems students, 
characteristically encouraged by their parents, appear 
highly motivated and competitive, willing to accept long 
school days, plenty of homework, and privately-arranged 
tutoring.  In her book, The Smartest Kids in the World 
and How They Got That Way, Amanda Riley labels one of 
these Asian nations, Korea, as a “Pressure Cooker,” and 
one where many pupils obtain the bulk of their instruc-
tion from tutors, some of whom are in high demand and 
are known to earn annual incomes in excess of a million 
dollars. 

Finnish pupils learn in a distinctly different environ-
ment—shorter school days and minimal homework, and 
little evidence of significant grade competition.   

Extra help and free tutoring are provided when needed.  
Free lunches and a period of outdoor play or exercise 
are included in the school day.  It should also be noted 
here that in contrast to what is common in the US, inter-
scholastic athletic competition is not to be found, nor 
are charter schools, school vouchers, grade level or 
classroom ability grouping.  And with the exception of a 
long and comprehensive exam which is required for up-
per secondary school graduation and college matricula-
tion, pupils are confronted with few mandated standard-
ized tests. 

The high status of teachers in Finland is probably 
a major factor in encouraging top college graduates to 
apply for entrance into the three-year Master’s degree 
program.  The program offering is limited to eight uni-
versities and is a combination of extended subject area 
instruction and teaching preparation training.  It is in 
such high demand that only about 10% of applicants are 
accepted into it. 

An assumption can be made that high caliber 
teaching translates into public respect and support 
which, in turn, promotes the popularity of the profession 
and the competition for becoming part of it. 

The primacy of teacher skill over other factors in 
producing superior instruction is noted in the OECD No-
vember, 2012 issue of Education in Focus, following that 
year’s PISA test: Reducing class size is not, on its own, a 
sufficient  lever to improve the performance of education  

ANNOUNCEMENT 
Middle School Teaching Vacancies 

Science and English 
Several Locations within State 

Teacher Status:  High 
Parent and Community Support:  Nearly always positive and participating. 
Curriculum: Specific content and methodology developed by the town governing councils and local schools.  State merely 

distributes broad guidelines.  
Average Class Size:  21, except in lab science, where maximum is limited to 16. 
Teacher Placement Location:  Proven competent and experienced teachers, and new teacher candidates, can expect to be as-

signed to schools where learning potential needs upgrading. 
Prevailing Principle:  “Equality of Opportunity.”  The president of the state’s teachers’ union proclaims that “equality” is the most 

important word in their education system. 
Starting Pay:  Typical for the states in this region, and 75% of the average pay in the United States.  After 15 years’ experience 

pay will have risen to 102% of what other college graduates in the nation earn. 
Bonus Pay Available For: 
 Extra work with children who have learning disabilities 
 Tutoring after regular school hours 
 Annual assessment identifies the teacher as being outstandingly effective  
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      In light of the thousands of children 
pouring across the United States bor-
der from three Central America coun-
tries but none from Nicaragua, one 
may wonder why not from this very 
poor country, indeed one of the poor-
est in the world.  The difference may 
be that Nicaraguans, while poor, are 
not starving.  Their diet is simple but 

the climate produces lush vegetation and so they eat.  
The crime rate is relatively low and police are fighting to 
prevent the drug trade from becoming the destructive 
force it is in other nearby countries.  The United States 
and other western countries are generous with aid. As a 
tourist in Nicaragua, I have always had the impression 
that Nicaraguans are a happy people, with strong ties to 
family.  Extended family constellations are common. 
  It occurred to me that since little is said about 
Nicaragua in the newspapers, at least not since the San-
dinista-Contra conflict, our readership might want to 
know a little about this country where the climate is 
beautiful (perhaps except for the rainy season), the flora 
and fauna lush, the people friendly and a middle class 
that is growing, albeit very slowly. 
 The plane sets down at an airport in Managua, 
Nicaragua, on a modern runway that has only existed for 
the past twelve or so years.  I recall my first visit to this 
third world country when one exited the plane directly 
down a metal set of stairs to the tarmac, was immediate-
ly visited by drug-sniffing dogs and dragged one’s lug-
gage outside the terminal area to an unpaved road buzz-
ing with old automobiles, dilapidated trucks and carts 
attached to bicycles.  Today, one exits the plane through 
a walkway directly from the plane to the terminal, the 
terminal is brightly lit, gift shops abound, modern toilet 
facilities are available and except for the fact that it is 
smaller than JFK or LaGuardia and somewhat less luxuri-
ous, it resembles terminals in any other part of the mod-
ern world. 
 My husband and I are making our annual trek to 
Nicaragua to visit our daughter and her family, who live 
there.  We have been making this pilgrimage annually for 
about fifteen years now and have seen first-hand the 
slow but gradual development of this poverty-ridden 
country where the native population is friendly, good-
hearted and generous -- generous in spirit, certainly not 
in monetary ways for money is something they have very  
little of.  In the car ride from the airport to our hotel, we 

see men, women and  children in  the streets, selling 
assorted items -- water, candy, fruit, cell phone cases, 
windshield wiping services -- anything they can think of 
to make a cordova (about the equivalent of four cents).    
Both sides of the street along the road are lined with 
little shops, although they don’t look much like our ren-
dition of a shop.  Each “shop” is different.  One may be 
no more than a series of cartons stacked one upon an-
other with assorted fruits lining the top cartons.  Anoth-
er shop may indeed have an overhead sign and a gate 
that seals off its contents when closed for the day or 
night.  Another may be a cross between the two former 
ones described above, with perhaps a pushcart littered 
with clothing for sale.  Still another a barber shop with a 
chair in the middle of a 2x4 space, open to the public for 
viewing, no privacy here.  Privacy in Nicaragua is a luxu-
ry, for privacy requires space and space costs money.   
 The street is filled with people.  People sitting on 
wooden boxes, people selling ice cream or fruit from 
pushcarts, people milling around just talking to each oth-
er, visiting.  The weather in Nicaragua in January is de-
lightful, about 75-80 degrees, little humidity for this is 
the dry season, with a delightful breeze sweeping across 
the country from coast to coast, for Nicaragua is bound-
ed on the west by the Pacific Ocean and on the east by 
the Caribbean Sea with several large lakes in between.  
For the very poor, home may be no more than a shack 
with a thatched roof, a dirt floor and no plumbing facili-
ties, so the balmy weather outdoors is heaven compared 
to indoor residences.  For the wealthy, stunning homes 
beautifully furnished are concealed behind high walls, 
with solid gates opening only when a car signals a need 
for entry. 
 The roads, which used to be mostly dirt roads 
peppered with potholes, are now well-paved and friend-
ly to one’s vehicle, whatever the vehicle may be.  There 
are now many cars on the road, much traffic, many open
-back trucks with people wedged “standing room only” 
in the back, wedged in so tightly that there is no danger 
of falling.  Many old cars with worn tires, dented fend-
ers, patched here and there with tape, but there are also 
newer cars reflecting a growing middle class.  As in any 
poverty-ridden area, there are the upper class moneyed 
people, the haves as opposed to the have-nots, and they 
are riding in the BMWs, the Land Cruisers, the Lexus se-
dans, often driven by a non-uniformed chauffeur. 
 

NICARAGUA: A POTENTIAL PARADISE (BUT NOT THERE YET)  
Corine Lipset-Huberman 

FROM  THE  DESK  OF:  The  Reflective  Retiree 

(continued on page 5) 
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 We arrive at our hotel -- a Barcelo hotel -- one of 
a chain of hotels, mostly found in Mexico and Latin 
American countries -- this one rated as perhaps a three 
or four star hotel.  There are other hotels a step up -- an 
Intercontinental and a Hilton.  For our purposes, the Bar-
celo is fine.  It is comfortable, clean, has a nice dining 
room and a pleasant seating area around the pool.  Since 
we are rarely in the hotel during the day, we have no 
need for anything more luxurious.  The hotel staff is 
mostly non-English speaking, except for one or two 
attendants at the reception desk.  However, all are ex-
tremely friendly, very pleasant and eager to please.  
There is, however, a lack of meticulous attention to de-
tail that pervades all services, that will for certain im-
prove as the country becomes more attentive to the 
tourist trade.  Little things, like one day getting wash 
cloths as part of linen service and the next day none, like 
no hand cream unless you ask for it, like having a choco-
late candy left upon one pillow in the evening -- one can-
dy even though two people are sharing the room, like 
the chambermaid collecting used towels at 8:30 in the 
morning even though most guests have not yet finished 
showering and dressing.  
 We spend our mornings at breakfast in the hotel 
dining room.  The food is geared to Nicaraguan tastes, 
except for certain staples like dry cereal, some cheese 
and sliced tomatoes.  An assortment of fresh fruit is al-
ways available -- papaya, cantaloupe, grapefruit, pineap-
ple -- although the fruit is usually satisfactory but not 
wonderful.  There is an omelet station, where one may 
ask for an omelet with an assortment of fillings -- cheese, 
onion, pepper, ham -- sauteed to your specifications.  
The other foods set out in heated, domed containers are 
typical  of  Nicaraguan  tastes -- heavy on carbohydrates  

and often quite spicy.  We rarely ate lunch since we had 
rather late breakfasts.  We usually ate dinner in a variety 
of better restaurants, none of which compared to the 
dinners we are accustomed  to in New  York  City or Long  
Island.  All meals are served with French Fries and rice, in 
addition to any other vegetables served with a particular 
dish -- again heavy on the carbs (perhaps a throwback to 
a poverty-level society when inexpensive and filling 
foods are a necessity). Fast food places abound, with 
McDonald’s a popular spot.  A long way to go before 
continental, gourmet dinners are available, but service is 
excellent, drinks on the whole are good, and service is 
always with a smile.  There’s a lot to be said for that! 
 Managua is the capital of Nicaragua.  From the 
dirt roads of years ago, Managua now sports excellent 
roads, a growing number of hotels, restaurants, super-
markets (one like Costco) and a store somewhat like 
Home Depot.  There are several malls and several mar-
kets that showcase local crafts. However, most products 
are imported and are therefore more expensive than 
here at home.  There are some exceptions.  Nicaragua 
grows tobacco and produces fine cigars.  There is a rum 
distillery which produces a fine brand of rum, Flor de 
Cana;  in addition, leather goods are made locally and 
artisans produce fine pottery and pewter work, which 
are very inexpensive compared to USA prices.  
 We spend the week seeing the countryside to 
the west along the Pacific Ocean, eastwards to Granada 
along Lake Nicaragua, the largest freshwater lake in Cen-
tral America, and north to Esterli, where we visit a cigar 
factory (no, neither my husband nor I smoke cigars but 
we have a friend who is a cigar aficionado and we pur-
chase a box of cigars for him).  We roll along vast areas 
of roadway with little to see on either side, an occasional 
herd of cows, some horses, a lonely little horse-drawn 
cart, a tiny village here and there, all quite rural and  
peaceful.   
 All too soon, our week is over.  We travel home,  
from Managua to Miami, from Miami to New York.  We 

arrive home shortly be-
fore midnight,  some-
what tanned by the Nica-
raguan sun and now very 
tired.  The next day we 
face 10 inches of snow.  I 
think of the poem by Mil-
ton -- “Paradise Lost.”  

             Dr. Corine Lipset-
Huberman has had exten-
sive experience at all levels 
of education and spent the 
last 19 years prior to retire-
ment as principal of the 
Village  Elementary School 
in Syosset, NY. 

NICARAGUA: A POTENTIAL PARADISE 
(cont’d from  page 4) 
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Martin Mandelker served as principal of the Berry Hill Elemen-
tary School in Syosset and as an adjunct professor of education 
at SUNY/Old Westbury, teaching a variety of education courses. 

EVALUATION:  WHAT’S IN A NAME ? 
                                                                                                                                                              Martin Mandelker 

 The evaluation of teaching and learning have 
always been influenced and scrutinized by a wide variety 
of special interest groups.  Each group is de-
voted in its own fashion to improving learning 
outcomes.  Throughout our careers, we have 
all come into contact with and/or become 
aware of special interest groups.  We know 
these groups by their complete title or abbre-
viation, e.g. NYSRSAS…that’s us! 

 In an effort to keep our members in-
formed, beginning in May 2014 through mid-
June 2014, I made an effort to accumulate 
names and/or abbreviations of groups, organizations, 
foundations, etc. referred to in newspapers, magazines, 
news broadcasts and professional journals and other 
newsworthy publications.  I have limited the list I devel-
oped to the six weeks of my investigation.  Due to their 
controversial nature, I have purposely omitted specific 
comments about the most recent curriculum and evalua-
tion initiatives ( Core Curriculum, standardized testing, 
teacher/administrator evaluation).  Where possible, I 
indicated a brief description of the organization’s focus 
and a reference website should you wish to further in-
vestigate any of these organizations.  Furthermore, in 
pursuit of brevity, I purposely omitted websites or de-
scriptions of organizations I felt our membership is well 
aware of.  What is listed will, hopefully, keep you current 
on what is happening “out there.” 

 The organizations listed below are in alphabeti-
cal order only and are in no particular order of signifi-
cance: 

Education Program for Gifted Youth (EPGY), 
Stanford University.  Resources for parents 
and professionals with emphasis on digital 
education  solutions, computer-based cours-
es in math, science, computer programming 
and other subjects.  (epgy.stanford.edu) 

Gallup Education.  An organization devoted to 
deliver research, analytics and advice to help 
leaders solve their most pressing profession-
al problems.  (gallup.com) 

Measures of Effective Teaching Project (METP).  
Funded by the Gates Foundation to help pro-
fessionals decide upon data and effective 
teaching practices to be included in teacher 
and administrator evaluations. 

National Center for Fair and Open Testing (fair 
test).  An organization that works to end the 
misuses  and  flaws  of  standardized  testing  

and ensure that evaluation of students, 
teachers and schools is fair, open, valid and  
educationally beneficial. (www.fairtest.org) 

New Media Consortium (NMC).  An organiza-
tion devoted to the use of media for learning 
and inquiry.  Founder of the Horizon report.  
(nmc.org) 

Northwest Evaluation Association (NEA).  A 
global nonprofit educational service organi-
zation emphasizing accurate and compre-
hensive date to inform each child’s optimal 
learning path and make kid-centric learning a 
reality.  (nwea.org) 

Partnership for Assessment for College and Ca-
reers   (PARCC).   A  multi-state  (19  states) 
consortium working together to develop a 
common  set  of  K-12  assessments  in  Eng-
lish and  math, anchored in what it takes to 
be ready for college and careers.   The  core  
belief  is  that  assessment  should  work  as  
a tool for enhancing learning. 
(www.parcconline.org) 

Pathways to Prosperity Network.  A network of 
10 states established in 2012 working to 
build pathways that connect the final year of 
high school with the first few years of career 
training.  The network is often referred to as 
“Jobs for the Future.”  (jff.org) 

Posse Foundation.  A foundation founded in 
1989 to identify public high school students 
with extraordinary  academic and leadership 
potential who may be overlooked by tradi-
tional college selection processes.  
(www.possefoundation.org) 

Renaissance Learning. A for-profit company that 
specializes in “cloud-based” assessment and 
learning solutions. (renaissance.com) 

 Since the founding of our government, lobbying 
by special interest groups has been an influential part of 
our political system.  The above sample of such groups 
accumulated in just six weeks of effort underscores the 
variety of problems and issues facing educators.  Hope-
fully, you will find this partial list enlightening;  some may 
even find it somewhat formidable.  
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systems, and is a  less  efficient  measure than increasing 
the quality of teachers. 

At this point, the State of Massachusetts can be 
brought into the discussion, since its students constantly 
outperform the US PISA averages and all other US states 
in reading, math, and science literacy.  Indeed, in anoth-
er OECD—sponsored exam,  Trends in International 
Mathematics and Science Study (TIMSS), administered in 
2011 to 4th and 8th graders, Massachusetts’ 8th graders 
scored so well in science that if the state were a country 
it would be better that 62 out of 63 countries, topped 
only by Singapore. 

Perhaps the state’s success can be explained by 
its relative wealth, the education level of parents, or the 
influence of its many high-rated universities.  However, 
there is strong reason to believe that teacher compe-
tence is an important, if not the chief, factor. 

Massachusetts is not different from many other 
states in matters such as providing for interscholastic 
sports, charter schools, common core implementation 
issues, and mandated standardized testing.  But it does 
create the potential through its salary schedule for 
attracting high ability teaching candidates.  The Washing-
ton Post of this past December 15 issue lists the mean  
salary of Massachusetts teachers as $73,000, just a hair 
behind New York’s, the highest in the country. 

Perhaps just as important, however, are the complex 
requirements for obtaining the Professional License,  
which, to start, calls for the  Initial  License that  becomes  

BEST INSTRUCTION IS A SIMPLE FORMULA (cont’d from  page 2) 

PORT CITY PONDERINGS  (cont’d from  p. 8) 

2014-15 EXECUTIVE BOARD  
MEETING DATES  

 

Wed., Sept. 17, 2014 
Wed., Dec. 17, 2014 
Wed., Apr. 8,  2015 
Wed., June 17, 2015 

 

Members are cordially invited to attend Executive 
Board meetings.  If you are able to join us, please 
call 631-761-5451 so we can arrange for seating. 
 

Meetings begin at 10:00 a.m. They are held at the 
CAS offices, 490 Wheeler Road, Suite 280, 
Hauppauge, NY 11788. (with the exception of the 
June meeting and luncheon). 
 

At least one additional Focus Group meeting is an-
ticipated.  Watch your newsletter for an an-
nouncement of the date and topic. 

constructing the master schedule, including the assign-
ments of teachers to the classes, participating in the de-
termination of the courses to be offered each year, and 
supervising the extracurricular activities program, except 
for sports.  To allow us time for these academic responsi-
bilities, we now had two deans who handled the daily 
nitty-gritty discipline problems. 

The National Association of Secondary School Princi-
pals has for some years now been promoting this con-
cept of the assistant principal as being an immediate aide 
to the principal in all aspects of the school rather than 
being primarily an enforcer of rules.  It offers conferences 
and other meetings specifically for assistant principals 
and has been honoring an Assistant Principal of the Year 
as well as a Principal of the Year.  Significantly, the acco-
lades listed for the Assistant Principal of the Year nomi-
nees emphasize their work in curriculum, supervision, 
community relations, and student retention. 

A former editor of the NYSRSAS Newsletter, Joe Marchese re-
ceived his Ph.D degree from St. John's University. He retired as 
Assistant Principal of Half Hollow Hills High School East. 

available to the  Bachelor degree graduate after receiv-
ing a passing score on a test measuring the candidate’s 
communication and literacy skills as well as subject 
matter knowledge. 

During the first year of teaching under this five-
year limit license, the teacher is also expected to partici-
pate in a formal program designed to maximize effec-
tiveness:  being mentored, attending workshops, joining 
support teams, and receiving frequent observations and 
evaluations; officially, this is known as the Educator 
Preparation program.  The Professional license is issued 
after the Initial license candidate earns a Master’s or 
Doctorate’s degree or certification of an approved equiv-
alency.  No doubt, the combination of good pay, well 
designed candidate screening, and early-on teacher de-
velopment lead to top quality teaching. 

Instruction and learning  might  benefit from an envi-
ronment of competitiveness, a well developed curricu-
lum, the use of technology, standardized testing, and 
various tweaks; but is not the bottom line in identifying 
best instruction the formula suggested by Finland and 
Massachusetts?  

NYSRSAS 2nd Vice-President, Elliott Kigner retired from the 
Smithtown Central School District where he was science de-
partment chairman at High School East.  
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    As I write this with the traditional end 
of the school year and the approach of 
summer at hand, the haggling over the 
extent of school budgets is in full swing.  
High among the usual controversies is 
the number of school administrators 
and other support staff.  Andrew Hayes, 
who retired after 44 years as an educa-
tor at all levels, addressed this problem 

in an article in a recent edition of the Wilmington Star 
News.  Agreeing that school staffs, including administra-
tors, have increased during the past decades, he attrib-
utes much of the change to demands for increased ser-
vices from the public with attendant “increasing, more 
coercive, and more pervasive accountability demands.” 

The increased demands required more administra-
tive tasks.  What once were the purview of special inter-
est are now deemed essential to society.  Hayes main-
tains, “Much of society wants these changes to continue 
and considers them significant accomplishments: special 
education, security, safe foods, accountability, or equal 
rights, among them.”  Some of these same or similar so-
cietal changes, he emphasizes, have affected industry 
and business too as corporations have had to add admin-
istrative functions to respond to these demands and 
their accompanying regulations.  He argues that it is un-
reasonable to criticize public schools for adding services 
that people wanted.  “The public—you, me and all of our 
neighbors—collectively demanded it.” 

One a more personal level, I saw these changes 
evolve affecting the role of a high school assistant princi-
pal during my tenure in that position.  When I began in 
1965, the assistant principal’s job in most schools, as in 
mine, was  discipline.  The  myriad  situations  from  such  
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ordinary problems as absenteeism, cutting class, and 
clowning in class, to more serious problems as class dis-
ruption, theft, and threats took up most of my day.  The 
school housed grades 10 through 12 with approximately 
800 students in a compact one story building.  I had very 
little to do with the instructional program. 

As our student population increased, along with that 
of most other Long Island school districts at the time, we 
constructed an addition to the high school which was 
one and a half times larger than the original building.  
The school now was a huge rambling multi-level struc-
ture extending more than a quarter mile from one end to 
the other.  At one point there were almost 2,000 stu-
dents in the school.  The year I retired, the faculty num-
bered 136, not including guidance counselors.   To help 
supervise this sprawling complex, two more assistant 
principals were added, each of us in charge of one sec-
tion of the school.  (My responsibility was the entire orig-
inal building.)  In line with not only the larger student 
body but also with the growing trend of more diversifica-
tion in courses, especially electives, we began to increase 
our course offerings.  My last year there, 1987, we 
offered 178 courses, some suggested by teachers but 
others requested by students and parents. 

We three assistant principals, two of whom held doc-
torate degrees, now were each responsible for supervis-
ing several academic departments, including classroom 
supervision and evaluation of teachers, curriculum devel-
opment in conjunction with the department heads, and 
participation in interviewing teacher applicants.  Each of 
us was also responsible for other aspects of the school’s 
operation.   Among  my  other  jobs,  for  example,  were  
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